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New	to	the	edTPA?
edTPA	101

IL TPAC
September 15, 2017

A	significant	initiative	for	our	profession
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• Today’s goals 
• Be able to explain:

• The background, context and purposes of 
edTPA

• The basic elements of the three edTPA tasks
• How this impacts your institution and teacher 

candidates and how best to support them
• http://iltpac.weebly.com/
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edTPA
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edTPA

Overview
What	is	it?
Where	did	it	come	from?
What	does	it	do?
What	does	it	mean?
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What	is	edTPA?

A	significant	initiative
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edTPA	examines	candidates’	ability	to	
demonstrate	the	Core	of	Effective	Beginning	
Teaching	(CEBT)
• edTPA, asks candidates to compile an electronic Portfolio

• Featuring a learning segment:  a 3-5 lesson unit
• Broken down into 3 tasks

• Planning Instruction & Assessment
• Instructing & Engaging Students in Learning
• Assessing Student Learning

• Attention to academic language and analyzing teaching 
throughout

• Documented with evidence
• Candidate commentaries
• Instructional artifacts, including student work
• 1-2 unedited video clips of teacher-student interaction
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edTPA:		Records	of	practice

Featuring	a	
learning	segment	
(3-5	lessons/hours)
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Documented	with	
Evidence

Candidate	
commentaries	
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edTPA:		Records	of	practice

Documented	with	evidence

Instructional	artifacts	
including	student	work
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edTPA:		Records	of	practice
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Documented	with	evidence

Video	of	
teacher-student
interaction	
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edTPA:		Records	of	practice
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Where	did	edTPA	
come	from?
It	takes	a	village.		
Or,	a	profession.
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Key	partners

§SCALE

§AACTE

§CCSSO

§Evaluation	Systems	of	Pearson	(operational	partner)

§Expert	teachers	and	teacher	education	faculty	from	
across	the	country 12
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Working	together	over	several	years

Theory	of	Action
•Implement	Prototype
•Crowd	Sourcing
•User	Feedback
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What	does	the	
edTPA	do?
Focus	on	student	learning
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Shifting	the	definition	of	effective	teaching

From To

Successfully delivering 
the curriculum

“We got through 
the material.”

Having a positive 
impact on student 
learning

“How have I 
affected student 
learning?”

15

Shifting	the	business	of	teacher	preparation

License as entitlement 
for completing a 
curriculum

“But I’ve always 
wanted to be a 
teacher.”

An obligation to 
demonstrate the 
proficiency the 
curriculum intends

“See, I can teach.”
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From To
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Planning

Content	
understanding
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Planning Support	varied	
student	learning	needs		

19

Planning
Using	knowledge	of	
students	to	inform	

teaching	and	learning
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Planning Identify	and	support	language	demands
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Planning
Planning	assessments	

to	support	student	learning
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Instruction

Learning	
environment
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Instruction
Engaging	students	in	learning
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Instruction

Deepening student	learning
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Instruction Subject	specific	pedagogy
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Instruction
Analyzing	teaching	

effectiveness
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Analysis	of	student	learning	
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Assessment
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Assessment

Feedback to	guide	
further	learning
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Assessment

Student	use	of	feedback	

30
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Assessment
Analyzing	students	

language	use	
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Using	assessment	to	
inform	instruction

32

Assessment
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What	does	the	
edTPA	mean?
Effective	instruction

33

Features	of	effective	instruction

Teaching	toward	a	worthwhile
learning	objective

34



9/15/17

18

Features	of	effective	instruction
Planning	based	on	knowledge of	students

Student Learning	
Needs

Language	
Abilities/

Communiction
Needs

Strengths	
to	Build	
On

In	Class	
Behaviors
/Social	
Skills

School	
Interests

Outside	
of	School	
Interests

Background:
*Family

Community
*Culture

Motivating	
Factors

Michael

Maria

Brianna

Hector 35

Planning Requirements
• Elementary Literacy

Copyright © 2017 Board of Trustees of the Leland 
Stanford Junior University. All rights reserved. 
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Planning Requirements
• Elementary Literacy

Copyright © 2017 Board of Trustees of the Leland 
Stanford Junior University. All rights reserved. 

Lesson Progression
§ Expect Greater Levels of Performance
§ With tasks of a similar difficulty level you could expect greater performance 

from students from lesson to lesson (e.g., Lesson One – 7/10 trials; Lesson Two 
– 8/10 Trials; Lesson 3 – 9/10 Trials)

§ Use Increasingly Challenging Materials, Procedures, or Tasks
§ You could change the difficulty level of a task by increasing the number of 

items students must solve, by using a more challenging reading level, or by 
increasing the number of items in an array from which studentsmust
discriminate.

§ Reduce or Fade the Type or Amount of Support Provided
§ If using a prompting procedure you could fade the intensity of the prompts 

(using a gesture as opposed to a verbal prompt), you could use time delay with 
the prompt, or you could decrease the amount of assistance provided.

§ Introduce Skills Which Build Upon One Another
§ Sequence the lessons so that skills introduced are then expanded upon. 

Subsequent lessons require incorporating previously learned skills to 
participate in new learning tasks.
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Issues with Scope

§ What amount of content can/should be covered in 3 – 5 lessons?

§ Where does the learning segment fit within the scope and sequence?

§ How are lesson plans organized around the central focus?

§ What about lesson plans, which cover more than one session?

Sourcing Research
• Conduct a database search focusing on

– The strengths/needs of your students/focus learner

– The academic subject/topic of your learning segment

– A deep understanding of baseline data/prior 
knowledge and skills

– The age/grade level of your students

– Known supports related to the academic content or 
identified needs of your students/focus leaner.

– The specific disability of your focus learner
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Continuing with Research
• Through a review of the discussion section, the 

same piece of research can then be sourced 

– to help you generate ideas about how to 
change/modify your instruction to better meet 
the needs of students (Task Two, Instruction)

– to provide next steps for instruction, related to 
the student’s performance and the current 
instruction (Task Three, Assessment)

Develop Lesson Activities and Supports 
based on the Research
• A review of the research article should allow you to 

develop activities, which will facilitate active student 
engagement. Build your lessons around these activities.

• The article should also provide you with ideas for supports 
related to the academic content, to better meet your 
students’ needs.
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Connecting Specific Planned 
Supports to Learning Goals

Specific Planned Support Connection to Research/Theory

Using manipulatives to 
teach students with 
disabilities about fractions.

Butler, et al (2003) found that using manipulatives 
improved overall understanding of fraction 
equivalency from pretest to posttest.

Using graphic organizers 
to improve reading 
comprehension in students 
with learning disabilities.

In a meta analysis, Lim, Vaughn, Wanzek, & Wei 
(2004) found that using graphic organizers was 
associated with improvements in reading 
comprehension for students with learning disabilities.

Using modeling to improve 
academic achievement of 
students with disabilities.

Manset-Williamson & Nelson (2005) found explicit 
instructional practices, which include modeling, have 
been found to improve students’ reading abilities, 
more so than less explicit intervention approaches.

Using reinforcement to 
improve academic 
performance.

Sutherland, Wehby, & Copeland (2000) found that 
using behavior specific praise increased students’ on 
task academic performance.

Justifying Instruction

Copyright © 2017 Board of Trustees of the Leland 
Stanford Junior University. All rights reserved. 
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http://edtpa.com/

Rachel Ragland
edTPA Coordinator
Lake Forest College

ragland@lakeforest.edu

847-735-5198
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Joan McQuillan
edTPA Coordinator
Illinois College

jmcquill@ic.edu

217-370-2813 (Cell)

217-245-7073 (Home Office)

John Snakenborg
edTPA Coordinator
Dominican University

jsnakenborg@dom.edu

708-524-6532


